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ABSTRACT- The variations for 6-14-year-old India 

children in primary school enrollment by gender across three 

socioeconomic divisions, namely bottom and top caste 

Hindus, and Muslims, are described and analyzed in this 

study. It also looks at how inter-community and gender 

disparities evolved throughout the 1990s decade. India saw 

extraordinary economic development during this decade, and 

overall enrollment rates soared. The amount of information 

on how social disparities evolved throughout this time period 

is still minimal. This study examines this using data from 

The National Family Health Survey (NFHS) was conducted 

twice, with 108,899 youngsters in 1992/3 and 104,714 

children in 1998/9. The consumer durables index is based on 

owning twelve different items like a refrigerators or a 

motorbike. High caste Hindus have more daily necessities 

and land than that of the other two groups, with Muslims 

having minimal land and lesser caste Hindus having the 

fewest durables. 

KEYWORDS- Caste, Education, Gender, Religion, 

Social Inequalities.  

I.   INTRODUCTION 

Our study complements the only other comparable analyses 

that we are aware of. A long-term profile of spent in school 

(of persons born between 1900 and 1979) is developed using 

cohort data from a Nationally representative Sample Survey 

[1]. In compared to high caste Indian males, he argues that 

low caste Brahman men have steadily increased their school 

performance, whilst Muslim men don't seem to have deficit 

remaining relatively constant over a 70-year period! Women 

from low-caste and Muslim families, on the other hand, have 

gradually increased their number of finished school years. As 

a consequence, gender disparities among social groupings 

have decreased, particularly among Muslims [2]. Our data is 

from the 1990s for primary school pupils, while the 1979 

data is for secondary schools. Use data from the National 

Council of Applied Economic Research's Childhood 

Development Survey from 1993/4, as well as data regarding 

grade aged children produced from a single tiny slice of data 

(NCAER) [3]–[6].  

Their information is limited to rural families. Because urban 

families accounting for about 40% of all Muslims families in 

the U.S. India, including them in the study, as is done here, 

is helpful in assessing their overall status in the country. 

Another benefit of the NFHS data utilized here is that it is 

repeated, allowing us to examine how socioeconomic 

inequalities in India have changed over time. We combine 

data from the two waves of India's National Family Health 

Survey (NFHS), which were performed in 1992/3 and 

1998/9. Although the focus of this study was on In addition 

to adolescent reproductive health, this same household 

questionnaire provides (rarely used) schooling information 

for each family member [7]. In 1992, 88563 homes were 

interviewed, and in 1998, 92486 households were 

interviewed. Household survey data has an advantage 

administrative statistics, since the latter typically overstate 

school enrollment, presumably to reflect positively on 

university officials and government agencies, and because 

public spending allocations to education systems are usually 

dependent on the number of registered children [8].  

We combined data on key infrastructure indicators from a 

village questionnaire with information on rural families. In 

1992, 485 villages were surveyed, and in 1998, 622 villages 

were surveyed. In 1992/3, 69 In 1998/9, 66 percent of 

families reported residing in rural areas, compared to 66 

percent in 1998/9. We don't want to hear about it, so don't 

say anything about it. Those who practice faiths other than 

Hinduism or Islam, and we divide our sample into three 

social groupings or communities: Hindus from the upper 

castes, Hindus from the lower castes (members of scheduled 

castes and tribes), and Muslim people from the lower castes 

are the three groups. The elementary school age range is 6 to 

14 years lower and upper primary school[9]. Upper caste 

Hindus have the greatest attendance rates for both boys and 

girls. Boys and girls have comparable attendance rates as 

Muslims and low-caste Hindus, but Muslim females have a 

little higher rate. Adults from low castes had much poorer 

educational attainment than Muslims at the turn of the 

century, as shows, but they have improved quite quickly. In 

the six years between the two survey rounds, attendance rates 

increased significantly, reducing gender and neighborhood 

disparities. Even in 1998/9, however, there were significant 

differences[10]. There was approximately a ten percentage 

point difference in boys and girls separating upper-caste 

Hindus and perhaps other populations, even within 
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groupings, a gender difference of 12 to 17 percentage points.  

When comparing the two marginalized groups, it is striking 

that Muslim boys no one has any advantages over SC/ST 

boys, whereas Muslim females have always had an 

advantage of almost 8% over caste hierarchy girls. This 

Muslim privilege is a hypothetical one. Females is consistent 

with the historical data in (this volume) and is most likely 

due to the Hindu community's long-standing desire for sons 

(upper and lower caste). The information shown so far is 

based on children aged 6 to 14 at the time of the study[11]. 

When looking at enrollment rates by age, it becomes clear 

that early academic abandonment is a big problem. While 

enrolment in grades 6 through 10 has increased significantly 

in every town, progress in lowering dropout rates has been 

considerably slower. Compare advancement in school 

enrolment with advancement in academic achievement over 

the 1990s, aggregating across areas, to quantify this problem. 

The next study will average the chance of dropping out over 

the pre - kindergarten range, using age explanatory variables 

to incorporate chronic absenteeism at each age. Because age 

fixed effects interact with biomarkers regarding social class 

(as do all other covariates - see Realistic model below), the 

method allows possible culture variability in dropout rates. 

The research, however, did not break out the effects of 

factors by age (for example, revenue, mother’s education, or 

technology) [12]–[14]. 

II.   DISCUSSION  

As a result, the calculated coefficients represent both 

entrance and dropout factors (i.e., the drivers averaged across 

ages) of net enrolment at each age). In a sane world, we'd 

have observational data that enabled us to follow students 

over time and forecast their attendance habits at Sixth Form 

College. Instead, humans have multi - dimensional and multi 

in which dropout is reflected in lower enrollment as 

individuals become older. Individual, family, neighborhood, 

and geographic elements that are likely to impact education 

price and quantity, perhaps implicitly or explicitly, in each 

neighborhood. The NFHS lacks data on income and 

consumption, but it does include information on land 

ownership, durable goods ownership, and home quality, all 

of which are anticipated to proxy current wealth. The first 

main Housing, a separate space for foods, and connect 

directly to drinkable water, power, and even a flush toilet are 

all factors in this score is described as housing quality. 

Muslims, on the other hand, have an advantage in housing 

facilities, which may be due to their higher urbanization 

[15]–[19].  

It seems that after the same reason, they have better access 

to economic opportunities than the other movements, but we 

can't verify something because data on schools attendance is 

only accessible for rural areas. We designed the most 

educated adult's education years. In the home, as well as an 

indication for whether this individual is a woman, to reflect 

adult education in the household. The first argument is that 

individual human capital has household-level externalities, 

or that the benefits (for example, in information flows linked 

with an individual's education) are shared with other 

members of the family. The second argument is that school 

is likely to correspond to situation authority, there is also 

some evidence to support the notion that people's quality 

mental health outcomes improve when their parent has 

greater control over household decisions. Its most intelligent 

individual in upper-caste Hindu homes had a disadvantage of 

1.7 as well as 2.8 years of education, respectively, over 

Muslim and moderate Traditional societies. Nonetheless, 

among anterior Hinduism, the likelihood of one of the most 

educated person being a woman is the lowest Muslim 

families are still more likely to give birth than Brahman 

families. 

In Muslim families, however, Women's employment rate is 

notably lower in lower-caste Hindu homes than in anterior 

Hindu households. To account for demographic effects, we 

employ regression analysis for age, sparsely populated area, 

and state of residence. The model takes into account the size 

and makeup of the community since our goal is to explain 

variations between communities and genders rather than to 

estimate a structural parameter. These are possibly 

endogenous, since households with a lesser interest in 

education are more likely to have bigger families as is the 

case in Muslim homes. However, the conditional impacts, 

i.e., the effects of features on education based on fertility 

decisions, are perhaps more relevant for our purposes. The 

benefits of fertility conditioning are twofold. First, we can 

calculate how increased fertility affects school enrolment. 

Second, we can model the influence of policy-relevant 

variables like insecurity (inverse wealth) on population, 

which is significant since fertility is connected to 

deprivation. We estimate empirical formulas for male and 

female students in elementary level for every one of the two 

stages of the census (6-14 years).  

To engage with each other, a Moslem dummy and a caste 

hierarchy dummy are utilized. Where S indicates how this 

index child of municipality c in the jurisdiction was enrolled 

in primary school somewhere at time of assessment. We do 

not eliminate interrelations between it community indicators 

and the instrumental factors if they are not noteworthy at the 

10% level. This is a divergence in our estimation 

methodology. We think that by deleting any of these 

interconnections, the anticipated additional effects may be 

deceptive because if the removed variables are collinear with 

a dual categories, they would capture part of the responses 

from the excluded variables. Furthermore, incorporating all 

factors increases the accuracy of the projected probability. 

Asset ownership, as assessed by the above-mentioned 

durables index, is linked to greater school attendance, with 

the benefits being stronger in the first wave. In both waves, 

the impacts are more pronounced for females. There are no 

substantial variations in the durables coefficient between 

upper-caste Hindu and Muslim communities. It has greater 

impacts on low-caste groups, but just for the first wave of 

men Land ownership has a long-term positive effect on 

education, with men benefitting more than females, 

especially in the earlier wave both among Hindus of the 

higher castes. The influence on low-caste men is smaller. 

Researchers who used data both rural South Africa and 

Ghana discovered that the possibly experience associated 

with land occupancy tend to surpass the economic gains for 
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girls not even for boys, indicating a gender divide in the 

benefit of land. With the elasticity, the length of years of 

college of the tenant's most informed citizen has a significant 

beneficial influence on school dropout rates being higher for 

females.  

In the first wave, this effect is somewhat smaller for Muslim 

females, but there are no significant differences with children 

from low caste families. It's interesting to note that the 

indication for whether a woman is the most educated adult is 

a woman. Across the three social categories, substantially 

increases the education of females but not boys. The only 

exception is that the impact In the second wave, this variable 

is generally lower for female mostly in low-caste group. The 

fact that such availability of a highly trained woman 

influences the likelihood of girl’s primary school so instead 

of boys suggests a role model effect. It is indeed consistent 

that women prioritizing their kid's education and intelligent 

professionals wielding greater domestic influence. Another 

variables. The dependent variable determines whether or not 

the average household leader is a woman. Despite this 

family's increased vulnerability, children are likely to attend 

college, demonstrating that young females are more 

committed to educating their children than men. 

Complicated by the fact that it becomes larger for girls, it's 

also significant for boys in a first round and considerable for 

females in the third batch. From the first wave, having a 

younger head has a lesser influence on Muslim females, but 

that in the third batch, it has a detrimental impact on Muslim 

males [20]–[22]. 

Women's participation in the work force is now seen as 

improving their family autonomous, with the notion that 

women achieve targeted more money and hence have more 

control over their households how household resources are 

distributed among family members and across products 

bought. 4 If this is correct, we may anticipate mothers' 

employment to improve their children's schooling. 5 The 

reverse is true, and this is true for both boys and girls, as well 

as all of the social groups we examine (i.e., the impact is not 

substantially different across the three communities. 6 One 

potential interpretation is whether the mother's job reflects 

hardship situations that are not well captured by our wealth 

assessments. For addition, our wealth assessments may 

capture continuous riches, but the woman may indeed be 

working to buffer for a late income surprise at the time of 

assessment. It's reasonable that she feels this way children 

have dropped out of school and are attempting to maintain a 

similar level of life. Another reason is that while the mother 

works, the children fill in for her at home, preventing them 

from attending school. Given gender-segregated 

responsibilities in family production, this reasoning is often 

applied to girls.  

Our findings, however, show that the impacts are comparable 

for both boys and girls. Without additional investigation, the 

precise causal mechanism behind the link between women's 

employment and child schooling is impossible to pinpoint, 

although the data points to Child and maternal agency 

workers complementary has been seen in various places, 

such as rural Pakistan. If their members of the family are 

larger, percent of children 6 to 14 are far less likely to leave 

college. For higher caste boys and girls, the size of this 

influence is similar when averaged across the waves. In the 

second wave, the impact of family size on Muslim males and 

low-caste girls is lower. Controlling for family size, the 

proportion of children under the age of five has a negative 

impact on education, and because when children younger of 

five become males, the impact is magnified. Having sisters 

under the age of five has a substantially negative impact on 

low caste girls' education, while having brothers under the 

age of five has a much lower impact on Muslim girls' 

learning. It is often assumed that females' educational 

opportunities are restricted since they must remain at home 

and care for younger siblings. However, we discovered that 

the presence of younger siblings reduces both boys’ and girls' 

school attendance. As a result, it seems that resource rivalry 

among siblings is the mechanism causing this impact.  

The finding that the effect is greater when the twin brother is 

a boy is consistent with the notion that boys demand more 

resources. Although rural Indian households are on average 

poorer, the allowed to attend school (earnings for child labor) 

is higher, schooling may be more sparsely scattered, and 

labor market gains are ultimately lower and more 

unexpected. We aim to account for incomes as well as some 

other characteristics like family composition and growth, 

which are likely to vary comparing rural and urban 

households, as previously noted. We additionally adjust for 

infrastructure variations across villages in the sub-sample of 

rural households, using interaction terms between a rural 

household indicator and a vector of relevant infrastructure 

measures. Then, to account for any residual (unobservable) 

differences between rural and urban families, we add a rural 

fixed effect dummy. The rural dummy has a negative 

coefficient, but only for females, which is intriguing. In the 

first wave, this unfavorable impact is much greater for 

Muslim females [23]–[26].  

In the second wave, however, it is encouraging for low caste 

females. Overall, some aspect of rural population that is not 

represented in the factors considered contributes to special 

educational needs. Shown in the raw data for females. 

Consider the impact of village infrastructure on the 

likelihood of rural students enrolling in school. The impacts 

of infrastructure vary very little across communities. Except 

the attendance of a primary education had a positive 

influence on the current phase for all children for low caste 

mothers. The presence of a village middle or high education 

has a positive effect on girls' training, which is constant 

across villages; nonetheless, it has no effect on boys' 

academic achievement. One possible reason for the gender 

difference is that there are gender-segregated schools, at least 

in certain places, and there are more colleges and universities 

for boys than for girls, making females' education more 

responsive to the existence of a school. Another possibility 

is that, in the absence of (say, unisex) schools, males but not 

girls will commute out of the community. 

III.   CONCLUSION  

Upper caste Hindus had the greatest In 1992/3, males 

accounted for 80.7 percentage of all children between the 

ages 6-14, while girls accounted for 64.1 percent, 

contributing for 54 percentage of all old children 6-14 (plus 
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60.6 percent of men from the three regions that we isolated 

for this study). Lower caste Catholics, who account for 21.4 

percent of the total sample and 24 percentage of the three 

groupings sample, fare even worse, with men scoring 66.5 

percent and females scoring 44.9 percent. Muslims are 

underrepresented as well, with enrollment rates of 66.5 

percentile and 52.9 percent, respectively percent, 

respectively. During the six years between the two surveys, 

each group advances, with the disadvantaged groups 

progressing a little quicker, resulting in a reduced absolute 

gap in enrollment rates between groups in 1998/9. 

Nonetheless, in this latter era, there is an absolute deficit of 

13% among low caste children and 10% among Muslim 

children compared to higher caste Hindus, a sign of deep-

rooted socioeconomic divides in Indian culture. It's worth 

noting that educational disparities Females outnumber men 

in all social groups. While differences between social groups 

may reflect past suffering or unequal opportunity, they are 

also a source of frustration for example, in the labor market 

or in schools), differences between genders within social 

groups seem to reflect parental views. 
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